responsive teaching Gay (2000) . It was found that Gay's principles defined culturally responsive teaching as v a l i d a t i n g, c o m p r e h e n s i v e, m u l t i d i m e n s i o n a l, empowering, transformative and emancipatory. Gay's principles were outlined for cultural responsive teaching and applied to leadership in order to develop a framework for culturally responsive leadership. This included leading with an understanding of self as an additional principle in defining culturally responsive leadership.
Within this framework, culturally responsive leaders are leaders who understand themselves. They lead with an understanding of how their values and beliefs influence their day-to-day decision-making and behavior in the schools (Sergiovanni, 1992) . Culturally responsive leaders understand the relationship between "what they say they believe" and "what they actually do" (Sergiovanni, 2007 ).
Sergiovanni terms this as the synergy between your heart, hand and head of leadership. These leaders are adept to understanding the underlying principles that influence their behavior. They lead with an understanding of self.
Culturally responsive leaders are validating in their response and actions toward their school communities. Gay (2000) found that culturally responsive teachers acknowledge the legitimacy of the cultural heritages of their students (para.1). However, this concept can be applied to culturally responsive leaders in that it is important for them, not only to acknowledge the culturally heritages and educational histories of the teachers, but also acknowledge cultural heritages and educational histories of their staff and the parents within their school communities. Gay explains that with this acknowledgement, culturally responsive leaders understand the need to build bridges of meaningfulness between their school and the community as well as between academic expectations and the practicalities of the day (para.1).
Moreover, culturally responsive leadership requires school leaders to understand and be sensitive to the emotional, intellectual, and physical well-being of the teachers, staff and students who they serve in their buildings. Although Like the role of teacher, culturally responsive leadership is comprehensive and multidimensional (Gay, 2000) . This leadership approach encompasses many facets and dynamics. Culturally responsive leadership requires school leaders to be aware of every aspect of the schooling process. Culturally responsive leadership also requires principals to focus on community relations, macro and micro political issues that may impede student learning.
This leadership approach also requires school leaders to be uniquely sensitized to the roles in which their school community plays in the lives of these students.
Culturally responsive leadership is empowering. These leaders empower their teachers to take risks within the educational framework. They understand that the way to academic success for all students is to allow teachers to have ownership or to take ownership of their work through commitment and motivation to the school's goals (Sergiovanni, 1992) . Gay (2000) reports "empowerment can be described as academic competence, selfefficacy and initiative (para. 6 )." Culturally responsive leaders know that to enable feelings of empowerment among teachers is essential to their commitment and motivation to the work (Sergiovanni, 2007) . Once, teachers are committed to the work, this leads to a positive school climate and bold expectations for the students. Freier In culturally responsive leadership environments, the members of the school community are empowered to take risk with instructional practices, initiatives, and programs for students. Culturally responsive environment is affirming towards diversity, multidimensional, empowering for staff, students, community and it creates a climate that is liberating (Villegas, 2002; Gay, 2000) . A school community that is liberating responds to the notion that there is no single truth as it relates to the schooling experiences (Gay, Conversely, this approach is most advantageous for the adult learner because it combines adult learning strategies with peer support. Moreover, this approach is well suited for online learning and teaching approaches because it incorporates social learning and social capital theories as a means for extending students' learning experiences.
Both of these theories provide a conceptual context for online learning and teaching approaches in that social learning and social capital expands the students' social capital beyond the classroom by providing a network of colleagues that can provide a protective environment where they can feel safe, secure and take risks as they navigate their world toward becoming school leaders.
Social capital theory posits that the more opportunities students have to interact with each other and diverse cultures, the greater their social networks and the more likely they will become culturally responsive leaders.
Innovative and Bold Online Learning and Teaching Approaches
One of the fundamental principles of teaching and 
Organize Online Courses Around Projects
The best way to accomplish this in an online environment is through a project-based approach. Application-rich courses can be designed around major projects and specific activities to be completed in order to create a final product. (pp. 40). An example of a project is to assign students to create mini documentaries about an aspect of culturally responsive leadership. The students work in small groups to accomplish this task.
Think-Pair-Share in a Virtual Environment
Having online students work in groups of two or three within a virtual environment is a greatway to keep students active and focused on their learning. Think-pairshare is an active learning technique used in many face-to-face classes but is rarely used in a virtual environment. The goal is to help students organize prior knowledge, brainstorm questions, or summarize, integrate, and apply new information. (pp.40).
This approach works best when students are assigned the task of analyzing vignettes. This approach provides the students with an opportunity to consider multiple perspectives regarding the specific issues at hand. The students are also asked to examine the issues through "culturally responsive" lenses.
Some additional instructional approaches to use are the following:
Twitter
The instructor can create a twitter account for his or her course. Next, the instructor will assign a "tweet" day to a small group of students. On the students' assigned "tweet" day they will tweet about their experiences at their school site. This approach will allow their classmates to take a 'virtual" field trip to their site. For educational leadership students, this is an important activity because it will provide them with a context to understanding the diverse cultural contexts of schools.
Web Conferencing
Web-conferencing allows students and faculty to interact through virtual classrooms. Students are able to make class presentations, game simulations, provide immediate feedback and create independent chat rooms during a course session. Web conferencing also allows the instructor to record and archive their sessions.
Conclusion
Developing culturally responsive leaders through online learning and teaching approaches is essential to the growth and development of pre-service Master of School Administration students who will be able to create positive learning outcome for students. Educational leadership professors will need to incorporate new technologies through online learning and teaching approaches to expose, develop and create "new knowledge" bases for pre-service Master of School Administration. The students will be able to use these technologies to communicate effectively within school community they will one day lead.
Moreover, the infusion of online learning throughout school leadership preparatory programs allows for students to experience "virtual" learning experience through varied teaching approaches. 
